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Introduction

In the year 2005, our staff began training on how to use the SMART Board. Our school
community was generous enough to provide fund raisers to support purchasing enough SMART
Boards, projectors, and carts to share amongst grade levels. Prior to the 2007 — 2008 school
year | shared the SMART Board with four other teachers. Our rotation allowed us to have the
SMART Board once every five weeks. | found the SMART Board to be an invaluable teaching
tool. The SMART Board allows for all three modalities of learning to be used and therefore
provides me the resource to reach all students’ learning styles. With the brief periods of receiving
the SMART Board in my room and my passion for meeting student’s learning styles, | chose to
write a grant proposal to be a candidate to receive a SMART Board in my classroom from the
SMARTer Kids Foundation.

An area of weakness in my teaching is writing. | chose to work with our reading specialist
to enhance my abilities to teach writing to my students. | believe the SMART Board is one major
component in supporting this goal. For writing purposes the SMART Board would be a useful tool
in the classroom setting. It would allow me the opportunity to share graphic organizers, morning
messages, vocabulary lessons, and class writing. Irene C. Fountas and Gay Su Pinnell, authors
of Guided Reading, suggest that shared writing, interactive writing and guided writing are all
important aspects of a good writing program. The SMART Board would play an active role with
these types of writing with students.

In July 2007, | submitted a proposal to The Foundation. By the middle of July, The
Foundation informed me that | was chosen to receive a SMART Board to use in my classroom to
support my theory and belief on the effectiveness of this technology tool. I informed my
administration of the fabulous news and they immediately pulled together funds both from the
school and the PTA to provide me with a projector, a cart, and audio speakers. Knowing | would
have the SMART Board in my classroom full time, | began developing lessons that focused on

writing to increase my students’ writing abilities.



Abstract

From a pedagogical perspective, this project is important because | have witnessed the
SMART Board grasp 24 students’ attention. | share an interactive whiteboard SMART Board with
a team of five teachers. | get the board for a week at a time every five weeks. The students
remain engaged for a longer period of time and stay vested in the lesson because of the SMART
Board. This increases learning time verses controlling behavior. Eric Jensen, author of Teaching
with the Brain in Mind, states, “More attention to the learning also usually means better results”
(Jensen, 2005). William Beeland, Jr. conducted a study on the SMART Board'’s effectiveness on
student engagement when using the board as an instructional tool. The student’s responses to
the SMART Board were positive. They agreed that the SMART Board helped them focus on the
material presented. The students also reported that they felt that they were able to learn more
because of the visual projected on the SMART Board.

Constant access and use of the SMART Board would enhance my teaching which
benefits the student’s motivation to learn. Intrinsically motivated students would be able to show
the class their knowledge by manipulating the text or pictures. The student who needs support for
becoming motivated would see the SMART Board as a fun way to learn and will have the
opportunity to manipulate the board as well (SMART Technologies, 2006). This includes general
education students, students with Attention Deficit Disorder (ADD/ADHD), students with sensory
deprivation disorder, and students with fine motor skill deficits.

Teachers need to meet the needs of all of their students. My students have a variety of
writing abilities and they have a variety of ways they learn the material (kinesthetic, visual, and
auditory). Active Learning: 101 Strategies to Teach Any Subject by Mel Silberman states,
“Teaching has to be multisensory and filled with variety” (Silberman, 1996). The SMART Board
lends itself to all the learning styles. Kinesthetic learners are able to manipulate the texts and
symbols. Because the whiteboard is large, visual learners are able to see what the teacher is
teaching. According to Silberman, “Adding visuals to a lesson increases retention from 14 to 38

percent. Studies have also shown an improvement up to 200 percent when vocabulary is taught



using visual aids” (Silberman, 1996). Auditory learners are able to hear various programs (e.g.
United Streaming) projected onto the whiteboard.

For writing purposes the SMART Board would be a useful tool in the classroom setting. It
would allow me the opportunity to share graphic organizers, morning messages, vocabulary
lessons, and class writings. Irene C. Fountas and Gay Su Pinnell, authors of Guided Reading,
suggest that shared writing, interactive writing and guided writing are all important aspects of a
good writing program. The SMART Board would play an active role with these types of writing
with students.

Research Method

My research strategy is to increase the writing skills of an identified group of second
grade students in a self contained classroom in a suburban school in Northern Virginia. The
identified students are ineligible for special education services but require additional support due
to weak writing skills. My research will be collected throughout the school calendar year. The
subjects are in one of five second grades in an elementary school of approximately 780 students.
The students will be identified through the use of previous year’s portfolio writing, previous year’s
teacher input, second grade writing samples, anecdotal notes, school developed writing rubric,
and reading teacher input.

The frequency of use of the SMART Board will improve the quality of the identified
students’ writing skills. | hypothesize that a byproduct of this study will be the identified group of
students will increase their attention and excitement in the area of writing, which will affect an
increase in their skills.

I will control the variables in the research by conducting the lessons the same time each
day of the week, using the same rubric for each assessment, using the same group of students,
and following the state and county required writing skills.

I will collect the data through teacher observational checklist, writing samples from
previous year's portfolios and throughout the year, student survey, writing conferences, student

self — evaluation, and the use of the school developed writing rubric. | will be observing the



students ability to stay on task during the lesson. | will survey the students’ attitudes towards
writing.

Teacher observation will include elicited information from previous year’s teacher and my
own observation throughout the year. The writing samples will be taken from last year’s portfolio
and compared to writings throughout the students’ second grade marking periods. The student
survey will be conducted four times throughout the data collection period. The survey will focus
on the child’s personal feelings about their work and their SMART Board usage. Writing
conferences will be documented and will focus on the student’s strengths, areas of need, and
growth. 1 will use a school developed writing rubric to assess the writing samples for consistent
grading.

Method — Design, Procedure, and Results

In order to identify the five students, the five first grade teachers were asked to fill out a
survey in which was developed. The survey included the teacher’'s name, the student that came
from their class and are now in my current 2007 — 2008 second grade classroom, and indicators
of weakness in their writing. Once returned, collaboration with the reading teacher allowed for
five students to be deemed part of the research being conducted (Appendix A).

Student 1 was identified for his lack of interest in writing. Student 2 was identified for
being easily distracted. Student 3 was identified for a weakness in ideas, details, spelling, and
sentence structure. Student 4 was identified with a weakness in details, spelling and sentence
structure. Student 5 was identified for being easily distracted and unorganized in her writing.

Once the students were identified, a student survey was developed and every student in
the class took two surveys. The first survey was based on aspects and feelings about writing
(Appendix B). The second survey was based around the SMART Board (Appendix C). The
surveys were completed three times throughout the year to see if the student’s perception of
writing or the SMART Board changed within the school year. On the following page you will find
the results from these surveys.

Overall, the student’s feelings and perceptions of their writing have improved. More of the

students enjoy picking their own topics for writing; they feel their writing makes sense to others;



their punctuation has improved; they are more willing to share their writing with other, and they
will now reread their stories to add details by themselves. Some students still continue to dislike
the task of writing and do not see that each time they write that they are becoming better writers.
The five students continue to enjoy learning from the SMART Board. The positive
aspects of the SMART Board are the interactivity it provides; both with the pens and manipulating
the objects. There were improvements made in both learning from others when they are at the

SMART Board and student’s focus on the lesson when using the SMART Board.

October January June

Writing Survey Results
For the Identified Students

A

K

A

1. I like to write.

2. 1 like to pick my own topics.

3. 1 go back to a story to add to it or to
change it on my own.

4. My writing makes sense to others.

5. My punctuation is correct most of the
time.

6. | check my spelling.

7. 1 share my writing with others.

8. Each time | write | am a better writer.

9. | like to publish my writing.
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10. Other people enjoy my writing.

October January June

SMART Board Results
For the Identified Students

A

K

A

1. I like the SMART Board.

2. | like learning from the SMART Board.

3. | like using the pens on the SMART
Board.

4. | like touching or pushing icons on the
SMART Board.

5. I learn from others when they are at
the SMART Board.

6. The SMART Board helps me to pay
better attention to the lesson.

7. The lessons from the SMART Board
make me a better writer.
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8. | enjoy watching videos taken from
United Streaming on the SMART Board
better than the television.




Although writing was done throughout the school year and in a variety of styles, the
research was based off of four writing samples that went through the formal editing process. The

writings included My Favorite Party, The Thanksgiving Turkey, My Friend, and Diary of an

Animal. The writings were evaluated by both me and another second grade teacher. We used the
school’s developed writing rubric to assess the student’s pieces (Appendix D).

For the first writing assignment the students scored a majority of 2s according to the
second grade rubric. They had some correct punctuation and capitalization, and used simple
sentences. Most of them had a beginning to the story. They stuck to the topic but did not give any
details. They used a combination of inventive and conventional spellings. Based on this initial
writing piece | knew my first writing lessons needed to focus on punctuation, capitalization, and
beginning, middle and end (Appendix E). As a mini-lesson in the mornings | would create a
paragraph for the students to correct the punctuation and capitalization. After we corrected the
writings, we would discuss the structure of the piece of writing.

For the second assignment, The Thanksgiving Turkey, | focused on a structured
beginning, middle and end. The reading teacher and | created a mock story so that the students
would not use our story as theirs. After manipulating the story elements (setting, characters,
problem and solution) to the correct parts of the graphic organizer the students filled the out same
organizer based on their story ideas (Appendix F). From the graphic organizer the students were
given a model as to how to begin their story. The students were shown two strong beginnings to
start the story (Appendix F). After the lesson the students were given time to work on their story.

When evaluating these stories the students scored more in the 3s and 4s from the writing
rubric. The students were using capitalization and punctuation correctly most of the time. They
were using simple sentences to sequence their topic. They were creating stories with longer text
and used a more logical order which allowed their stories to contain stronger beginnings and
included endings to their stories. Based on this information, | needed to create SMART Board
lessons that continued to focus on capitalization, punctuation, and story structure, but | also
needed to create lessons that focused on supporting details, creating transitions, and creating

expression so the reader can get a mental image of the author’s story.



The third structured writing piece was about a friend. The students were given another
graphic organizer. This organizer was identical to the one created on the SMART Board
(Appendix G). When going through the graphic organizer, the students completed their paper at
the same time. Once the organizer was completed, the various sections were outlined with
different colors by using the pens attached to the SMART Board. The class was shown how to
take each section and put it into a writing piece. This was done section by section (Appendix H
and 1).

Three out of the five students (students 1, 3, and 4) chosen for this research continued to
stay in the 3s section of the writing rubric with an occasional element found in 4. One student
(student 2) scored mostly in the 4 section, and the fifth student had a majority of 4s and also
scored several elements found in the scoring of 5. All of the students continued to use
capitalization and punctuation correctly. They all were able to stay on topic and to write longer
text. They were able to answer some of the reader’s questions as to who was in the story and
what was happening, but two were able to add more detail that included a who, what, when and
why to their stories. These two writers (student 2 and 5) created a distinct beginning, middle and
end to their story. They also created a writing piece that allowed the reader to get a mental
picture of what the writer was telling them about. One of the writers (student 5) created a piece of
writing that gave supporting details, used a variety of sentence structures and used a variety of
words to begin each sentence. All of these elements allowed the reader to feel how the writer felt
about the subject.

From these writing pieces | realized that | needed to continue with the same writing
lessons. The students needed more guidance on structure. They needed to continue focus on
grammar and more examples of beginning, middle and end. Focus lessons on writing to a topic
and setting a tone for the writing were also important.

The last formal writing piece used with this grant was based on writing a story like a diary.
The students read Diary of a Spider, Diary of a Worm, and Diary of a Fly by Doreen Cronin and
Henry Bliss. From these three writings we created a Venn diagram comparing the elements found

in the books (Appendix J). After completing this diagram the students were allowed to choose an



animal to create a diary around. The students for this research all chose a different animal. The
graphic organizer the children used was like a page in a diary. They were to create 5 days events
(like those in the stories by Cronin and Bliss) for their animal. Each date had an idea or topic the
student wanted to express. When it came to the writing portion of the assignment the student
created a beginning, middle and end for the events of each day.

Three of the children were writing in mostly section 3 of the writing rubric. These students
were still using a combination of inventive and conventional spellings. They were using simple
sentences. Their writing contained a lengthier text in a logical order and had added some details
to their writing. Student 2, who was chosen for the distractibility, continued to stay focused on the
assignments and created another writing piece that experimented with transitions, connected
ideas, had a distinct beginning, middle and end, and allowed the reader to produce a mental
image. For these reasons this student was in the 4 category of the rubric. This student also
makes some progress into category 5 because of the use of strong verbs to enhance specificity
and created emotions for the reader to feel. The story also moves through time without significant
gaps in beginning, middle, and end. Student 5 continues to stay in category 4 and 5 for this
writing piece.

As a final writing project of the year, | had the students create another story focused on
their favorite party. We worked on the first party story the first week of school. | gave no
instructions other than the story had to be about their favorite party. The students were allowed to
either free write their ideas or to first create a graphic organizer and then write their story.

Student 1 was chosen for his lack of interest in writing. His initial party writing sample was
very brief, told basic details (who, what, where), correct spelling and had correct punctuation and
capitalization. His final party writing was longer, much more detail (who, what, when, where, why),
and he continued to use correct punctuation and capitalization. He also used emotions in his
writing and allowed the reader to get a mental image of his favorite party. His opening sentence
set the tone for the story, “The end of the year party was fun.”

Student 2 was chosen for his ability to become easily distracted. His beginning writing

piece had incorrect capitalization, but his punctuation was correct. He had some details (who,



what, where) to the story and it had an ending: “It was a lot of fun.” His final party writing piece
had more details to the games that were played, better use of capitalization and continued correct
punctuation. His sentences were longer and more complex.

Student 3 was identified for a weakness in ideas, details, spelling, and sentence
structure. His first writing demonstrated all of his identified weaknesses. The final writing showed
growth in ideas and details. He was stronger in his use of capitals and punctuation. He continues
to struggle with conventional spelling.

Student 4 was selected because she showed a weakness in details, spelling and
sentence structure. Her original party writing had correct punctuation, capitalization at the
beginning of the sentence and stayed on topic. She used basic sentences and conventional
spelling. In her final writing piece she had more complex sentences and had details in her writing.
Her writing was on topic, but she did not stay on topic the entire time. She has made
improvements with her spelling, but still uses inventive spelling on some words.

Student 5 was identified for being easily distracted and unorganized in her writing. At the
beginning her writing had simple sentences with correct punctuation and capitalization. Her
writing was on topic, but was not in sequential order and showed gaps in her thoughts. She
lacked transitional words in her writing to connect ideas. In her final writing, she chose to create a
graphic organizer to organize her thoughts. From her organizer she created a story that contained
supporting details for a beginning, middle and end. The details in the story allowed the reader to
produce a mental image. She created sentences that were declarative, interrogative and
exclamatory sentences.

Conclusion

As the data concludes, the SMART Board has had a positive impact on the five identified
students in the research. Although the research design was focused on five students, it is evident
with all my students that the SMART Board has had a positive impact on my whole class. More
of the students are learning from others when they are not the ones at the SMART Board. They
are paying more attention to the lessons and staying focused when we are using the SMART

Board. Their thoughts and feelings on writing have improved as well. The students are creating
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writing pieces that others understand better. They are editing their stories themselves and are

enjoying the task of writing more.

October June
Writing Survey Results J | K |L Jd | K L
For Whole Class
1. 1 like to write. 8 7 7 |11 | 8 3
2. | like to pick my own topics. 14 | 8 O |15 | 7 0
3. 1 go back to a story to add to it or to 7 8 7 7 | 12 3
change it on my own.
4. My writing makes sense to others. 7 8 7 113 9 0
5. My punctuation is correct most of the 12 |1 10| O | 16 | 6 0
time.
6. | check my spelling. 14| 6 | 2 |12 | 8 2
7. 1 share my writing with others. 8 10 4 11 7 4
8. Each time | write | am a better writer. 12 | 8 2 |11 | 8 3
9. | like to publish my writing. 15| 5 2 9 8 5
10. Other people enjoy my writing. 9 |12 | 1 |13 | 9 0
October June
SMART Board Results J K|IL{[J]|K L
For Whole Class
1. | like the SMART Board. 21| O 1 ]119| 3 0
2. | like learning from the SMART Board. 17 4 1 17 | 5 0
3. | like using the pens on the SMART 20 | 1 1|119]| 2 1
Board.
4. | like touching or pushing iconsonthe | 20 | 1 1119 2 1
SMART Board.
5. I learn from others when they are at 12 | 5 5 111 | 10 1
the SMART Board.
6. The SMART Board helps me to pay 10 | 9 3113 | 9 0
better attention to the lesson.
7. The lessons from the SMART Board 11 | 6 5 5 | 12 5
make me a better writer.
8. | enjoy watching videos taken from 15| 4 3 /110| 6 6
United Streaming on the SMART Board
better than the television.

The SMART Board exceeded my personal goal of wanting to improve my area of
weakness; writing. | have seen such growth in my ability to incorporate the SMART Board in the
writing process that | can't see how | will function without on a daily basis. The academic subject
of writing has been integrated into all subject areas because of having access to the SMART

Board at all times during the school day.
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Further Positive Impacts

Having access to the SMART Board at all times during the day | have been able to meet
the needs of the visual, kinesthetic, and auditory learners. | have been able to incorporate
outside sources available to me through the county including United Streaming sponsored by
Discovery Channel and outside websites. Thank you for affording me this opportunity to
participate in a product that has increased my teaching abilities and had such a positive impact

on my students.
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Appendix A

September 11, 2007
Dear First Grade Teacher,

Many of you are aware that | applied for agrant and received a SMART Board
for use in my classroom. Inorder to be granted the SMART Board as a “gift for long
termuse,” | must provide evidence of its effectiveness. My main goal in using the
SMART Board isto increase the writing skills of identified weak writersin both the areas
of mechanics and content. | am in need of your support to help identify the students |
will be choosing in my study. PLEASE fill out the questions below by highlighting your
responses.

Teacher’s Name:

StudentsIn Your 2006-2007 Class:

(Please highlight any student in which you felt had weak writing skills)
Based on the students above that you highlighted, please highlight any reasons you
believe the child isweak in the area of writing:

Interest

Physical

|deas

Organization

Motivation

Details

Spelling

Sentence Structure

Self- concept

Distractibility

Time

Experience
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Appendix B

Writing Survey
Name: Date:

Directions: Place an X over the face that best describes your thinking
about each statement. Smile circle tells if you really agree with the
statement, straight face tells if you think it’s sometimes true, and a frown
tells if you disagree.

1.1 like to write.
J K L

N

. | like to pick my own topics.
J K L

w

.1 go back to a story to add to it or to change it on my
own.
J K L

N

. My writing makes sense to others.
J K L

5. My punctuation is correct most of the time.
J K L

6. | check my spelling.
J K L

\‘

. I share my writing with others.
J K L

8. Each time | write | am a better writer.
J K L

[(e]

. | like to publish my writing.
J K L

10. Other people enjoy my writing.

J K L
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Appendix C

SMART Board Survey

Name: Date:

Directions: Place an X over the face that best describes your thinking
about each statement. Smile circle tells if you really agree with the
statement, straight face tells if you think it’s sometimes true, and a frown
tells if you disagree.

1. |like the SMART Board.
J K L
2. llike learning from the SMART Board.
J K L
3. llike using the pens on the SMART Board.
J K L
4. |like touching or pushing icons from the SMART Board.
J K L
5. Ilearn from others when they are at the SMART Board.
J K L
6. The SMART Board helps me to pay better attention to the lesson.
J K L
7. The lessons from the SMART Board make me a better writer.
J K L

8. | enjoy watching videos taken from United Streaming on the SMART
Board better then the television.

J K L
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Partial Basic Proficient Exceeding
Minimal
N N S G O
1 2 3 4 5

4 Writing lacks
capitalization and

4. Attempts proper
use of

4. Uses capitalization
and punctuation

4. Uses capitalization
properly and ends

4. Writes declarative,

interrogative, and

writer’ svoice

7)) punctuation capitalization and correctly most of compl ete thought exclamatory
g punctuation thetime with proper sentences
= 4. Attemptsto write punctuation
c words, but lacks &, Attempts to write 4 Uses a combination 4. Spdls high
q>') vowels words with of inventiveand 4. Spells most high frequency words
c vowe s, but lacks conventional frequency words correctly, uses
8 correct letter- spelling correctly and rarely inventive spelling
sound relationship usesinventive correctly, and uses
spelling outside resources
for unknown words
4. Use of repetitive 4 Use of smple 4 Use of smple #.Use of smpleand 4. Consi stent use of
simple sentences on sentencesrelating sentenceto complex sentences complex sentences,
different topics to one topic sequence atopic to clearly sequence with a clear topicin
atopic sequential order.
2] #.Lack of opening &, Attempts to write 4.Beginsa story by
8 sentence that a story by stating gating the topic 4. Createsan 4. Opening sentence
o expressestopic topicasatitle expressve setsatone for the
L beginning sentence topic and attracts
to launch into the thereader to
topic. continuereading
4. Useslabelsand or 4.Beginsto write 4. Story has two of 4.Distinct beginning, | # Story moves
simple phrases that noun-verb phrases thethree story middle, and end through time
match the dements without significant
picture/graphic 4 Hasadiginct beginning, middle, 4. Provides gaps in beginning,
beginning to the and end supporting details middle, and end
8 sory for beginning,
= 4.Beginsto write middle, and end 4. Provides supporting
ﬁ 4 May extend some lengthier textina (often middle OR detailsfor
= shorter sentences logical order endislacking beginning, middle,
® (using connecting details) and end
o words “and”
@) “because’) 4. Experiments with 4 Usesa variety of
trangtionsto sentence structure
4.Beginsto write connect some ideas
thoughtsin 4 Usesa variety of
sequential order words to begin
sentences
4 Uses pictures 4. States artopic, 4 Answers some of 4 Answersreader’s 4 Answersreader’s
and/or print (i.e. explainsabout the reader’ s questions questions by questions and
% labels) to add detail topic, but does not by including who, including who, includes who, what,
= produce detailsin what, and where what, where, and where, when and
S asory format with minimal why with basic why with strong
o details details details
8 4 Uses print to
i explain or describe | # Adds details by 4 Uses some specific | # Usesstrong verbs
- picture or thought using some specific detailssuch as or interesting
— words or extensons examplesand language to
o) descriptions to enhance specificity
o # \Writes with details allow the reader to
% that are clearly produce a mental 4. The writer produces
N related to the topic image and hear the emotions within the

writing piece for
the reader

Created by Tara Belke Dutton and Lisa Magdaleno Copyright: 2005-2006

Developed to support 2™ grade Foestville Elementary Writing Program
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Appendix E

November 7, 2007

3 . ; ; a
this week 1s a short week we will not haﬁlbrary beé‘ks‘% the book
h —

—_—

fair is there right nowéom-?)-rrow we will go to the library and

preview the books.that means that we will get to look at all of the

books-ar.lsxt week we will get the chance to buy books. n_lrs'Byland

—

will explain more when we go tomorrow .

November 28, 2007

this morning you read some infomation about the buffalo _’;Pis animal
:Es very important to the plains people yesterday in the video you
learned that it takes 1% t;u?f%I};Tb %eaﬁa;le tepee.the video also talkte/]
about using the stomach and the kindey of the buf};lo do you
remember what they used the stomach and kidney foﬁ_gday we are
going to learn a lot more about the buﬁaloﬁthout the buffalo the

plarii® people would not have surviveds
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Appendix F

Building A Story

Wizard, Ghost Solution

Talk it out

I'hey have a fight

Farm

Setting Characters

Problem

My name is Andy. [ am a turkey. I can tell it is getting close to Thanksgiving
because the weather is changing. The leaves are falling off of the branches. I can
see that the humans on the farm are wearing more clothing. I think the farmer 1s
going to come after me soon. I need to do something.

It was getting close to Thanksgiving. The farmer was thinking about eating all
of the yummy food. He knew he would have mashed potatoes, stuffing, gravy,
salad, bread, and his favorite turkey. The turkey was out in the yard. The
farmer knew that soon he would need to kill the turkey to have him for his
Thanksgiving dinner. The turkey knew this too. The turkey didn't want to be
the farmer's Thanksgiving dinner. He knew he needed to somehow get away
from the farm and the farmer.
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hat my frien
looks like

Appendix G

What I like to do
with my friend

1.

Y

I want to . . .
with my friend

\/

How I met
my friend
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Appendix H

hat my fri

locks like d,.g'.'ﬁ'
shoet " aae

Ylack haiv

Mamne
s, G Bnert

12447

My Lriend's nome (s Mrs, Vel  gnd
xsho_ s ¢ eally nice. Mrs, Relke las
Shoet, s&-rqigv\-\-' haic She has Lletk hair,
SH-Er hair is Shorter Than W\.“\{.‘L con X\
vk ke 3&5 a harcut becauce 36\'&
Ilrcwn shorten T melt Mrg Betke d’hﬂ'ﬁg
The 2000-200| sChoo) year We became
Bood friends over the year We 30‘\' Yo falk. o
Yot when T helped htr sef up her classr oo,
}hrm) fah-m{n_, Together, and ohrinj school fundctiong
L have known Mrs. Relke for almost cjght veurs
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Appendix |

.o 2nioy 'ka\uﬁna With Mrs, Belke. We Weo
R il
Our hest cdnyersSations  opiside of schoe)

mlmn we g0 ouf ‘o eokt T hbfmq-»\\m}wﬁ
rfﬂ'qurm+ Wteoust I know the area Letten
I.-Jhen we go 0 a restaurant ug con 5pm<l bhourg
c’tui' t‘m"ﬁtncl the foiu_lmy T Nave nwtw ‘]'\ﬂ\:l"o
Mmmw;
:.nd T have in comwmon. W< 'lnm:d' The chance
Tmrkuk ‘rn_q_ffhfr gver_tht Summtr gf Wef

;sgl,,gc. e hope to o it #;ﬂ Sto_So0N.

Mfs. Be\ke and X aeve h‘h\ﬁ-\*ﬁ o dmi
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Appendix J

Diary of'a Fly

Diary of a Worm

e cats vomit
s can {ly

] glf]

= no legs
# has a hat
e cats leaves

s tclls job they want
s sleeps in a box
= only worm and spider

s wrote a diary
= can be smushed

e part of food chain

e same drawings

 all afraid of humans
all hang upside dow:

s all 3 in story

Diary of a Spider
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SMARTer Kids
Foundalion

SCHEDULE B - TRANSFER CERTIFICATE

WHERFAS the SK'AQTer Kids Foundazon o Canaca {he "Toudalion”; and e aidersigned (he
"Hecipiontt) are paries 0 a FProdust @acemant gtar agreament dated July 1T, 2007, weoe e Foongalion's

Foscarch Pragram ithe 'Agrosmont™:

Ak WHEHEAD. by ewecl rg ano delivaring this Transfer Cervficate. the Recipisrl doss hareoy
raurgger are warran; 9 \he Toundatior. that it has 1ully complied wth each ard avary onz of its ablgations
urda: the Agrasimeal and -eques: that tivwe Foundalion transfer legal blde 1o the Producl (as definee i the
Aarzement ard reproduced balow tar easy retarsrce) to ke Becipie

AR WHFER =AS tha Foasaation has ralad onthe Regipient's -epregenrlaion gnd warranly in execuing

ard delrvering 1his Transfor Cohiinare.

_ Quantily Product [-.'lest:riptilnn Eerlal Number Value (ligl prige)
1 I SMART R BB §1ogn JED
1 Flaor St 5.5 2433 USD
1 SMAHT Boa-d sotwesre werson 8.5 [NLN jinelud ~d with 5WAET Board)

kOWY THEREFORE, Wig Tranzlen Cecllicge does mereby evidenge and zanfimn thas tre Product is
cosated by the Foundation 1o the Rezipiers ane thal cwnarship of the Product is frassferec to the Reciz e,

subjest June 15, 2008,

SMARTar Kids Foundatian of Caneda

Fer:

Forestullle Elemantary Schagl
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